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STUDENTS’ EXPERIENCE OF STUDYING ARTS                                    

AND SOCIAL SCIENCES CONTENT AT A DISTANCE 

Abstract: In the delivery of music, visual arts and social sciences content, 

educational strategies are constantly changing and improving, which was 

especially evident during the COVID-19 epidemic. Students in higher education 

faced new challenges in these areas, too. In the qualitative study, 129 students of 

Primary School Teaching and Preschool Teaching study programs at the Faculty 

of Education of University of Primorska completed the online questionnaire. For 

the purposes of this paper, we analyzed their answers to three open-ended 

questions in order to find out their opinions on studying arts and social sciences at 

a distance. We found out that the participants faced different challenges in the 

implementation of the distance learning process, mainly due to different 

conditions for the implementation of distance learning obligations and different 

ICT competencies of all involved in the study process. The conducted research 

will help to improve the study process in case it goes online again. 

Keywords: distance education, higher education, arts, social sciences, 

student experience. 

INTRODUCTION 

The importance of creating a quality study process was already evidenced by 

the Resolution on the National Higher Education Program (Resolucija o 

Nacionalnem programu visokega šolstva 2011–2020 (ReNPVŠ11-20)/Resolution on 

the National Higher Education Program 2011–2020 (ReNPVŠ11-20), 2011), which, 

among other things, set objectives and proposed measures aimed at creating a study 

accessible to all students and in all conditions. Quality education can help improve 
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internationally comparable higher education and, consequently, the competitiveness 

of graduates in the labor market. It is important that students are constantly offered 

access to information and are enabled the acquisition of quality and comprehensive 

knowledge by constantly improving strategies of the study process with modern 

methods and forms of work and by including modern views and theoretical 

background in each field of study (Vršnik Perše, 2021). 

Higher education teachers and associates (hereinafter professors) face various 

challenges in organizing and conducting lectures and other forms of study process 

that directly encourages students’effective problem solving and creative thinking as 

well as spending time studying and gaining long-lasting knowledge. This requires 

constant improvement of work methods and the integration of, for example, flexible 

forms of teaching and learning as well as other educational strategies to improve the 

quality of education in both arts and social sciences. Professors had to adjust the 

educational methods, especially in the period when learning and teaching were 

carried out at a distance due to the global health situation (Odredba o razglasitvi 

epidemije nalezljive bolezni SARS-CoV-2 (COVID-19) na območju Republike 

Slovenije/Order declaring an epidemic of infectious diseases SARS-CoV-2 

(COVID-19) in the Republic of Slovenia, 2020). Both professors and students had to 

adapt to a new and unusual way of education in a very short time, when the skills 

and competencies of information and communication technology (hereinafter ICT) 

proved to be very important and indispensable (Baloh & Cencič, 2018; Digitalna 

Slovenija 2020/Digital Slovenia 2020, 2016; Istenič Starčič, 2020; Perger, 2018). 

The article presents the opinions of students in the field of primary school and 

pre-school education on the implementation of planned study tasks, research tasks 

and creative tasks related to the fields of arts and social sciences during the distance 

education period. 

STUDYING ARTS AND SOCIAL SCIENCES CONTENT                                      

AT A DISTANCE IN HIGHER EDUCATION  

In higher education, the established methods of education, which were mostly 

implemented on the premises of higher education institutions until the spring of 

2020, were gradually changing and supplementing. Changes in the method of 

implementing the study process were introduced with the declaration of the 

epidemic of infectious disease COVID-19, issued by the Ministry of Health of the 

Republic of Slovenia (2020), when the study process went online. In a short time, 

the professors had to adapt the study process to new and unusual conditions, in 

which ICT played an important role. We must be aware that both the technological 

equipment of higher education institutions and students involved in the study 

process from their home and their digital competencies were different (Istenič 

Starčič, 2020; Johnson, 2017; Simamora, 2020). 
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In distance education, we need to consider the implementation of ICT and its 

use for achieving the planned educational goals, paying attention to the ICT 

competencies of those involved in education (Toselli, 2020). For the younger 

generations, who nowadays also include students, the “digital generation” term 

appears (Digitalna Slovenija 2020/Digital Slovenia 2020, 2016, p. 37), but this does 

not guarantee that their digital competencies are at a high level. For this reason, it is 

necessary to systematically consider the choice of ICT and other flexible forms of 

distance education, which we include in the study process and, if necessary, 

supplement them with study materials and other traditional didactic tools and 

materials. Professors have at their disposal various distance education methods and 

forms. Different definitions emerge for the concept of flexible learning. The use of 

flexible learning is most evident when the traditional education is no longer possible 

due to various circumstances (Naidu, 2017a, 2017b, 2018; Rutar et al., 2017). Most 

often, the term is associated with learning and teaching without time and space 

constraints and unlimited speed of knowledge acquisition, which often appears in 

the literature as the term “anytime anyplace” (Naidu, 2017a, p. 1, 2017b, p. 269). 

Over the decades, the understanding of this concept has changed. Veletsianos and 

Houlden (2019) say that flexible learning can also be used in the study process 

organization as a descriptive or conceptual aspect in the treatment of learning 

content, as well as pedagogical and technical flexibility (in the choice of learning 

content and educational strategies). A common definition of the term involves 

education by means of ICT (Pulko & Ulčnik, 2021; Rutar et al., 2017). When talking 

about the strategies of flexible learning using ICT in individual learning activities, 

Pulko and Ulčnik (2021) list smartphones, computers and tablets. According to 

experts (Veletsianos & Houlden, 2019), flexible learning can be flexible only insofar 

as the individual professor and students involved in the educational process can 

adapt to it, which is not necessarily easy or self-evident. 

Communication tools and programs that can be used for remote education are 

divided into synchronous and asynchronous. The asynchronous method of distance 

learning process means using forums and e-mail, because communication takes 

place at different times. This method of communication can be chosen by professors 

for the transmission of pre-prepared study content, which students acquire in an 

individual and independent manner. In the synchronous method of distance learning, 

we include communication, which takes place in direct presence of professor and 

students, thus presenting the study content through various video conferencing 

systems (Hrastinski, 2008; Simamora, 2020; Toselli, 2020; Zmazek et al., 2020). 

Whether the study process in distance education takes place synchronously or 

asynchronously, professors and students are always physically separated. 

Nevertheless, Toselli (2020) writes that professors and students involved in distance 

learning are much more connected and close to one another because of the digital 

tools used. Listeners thus perceive that they are themselves in communication with 

the lecturers, giving a sense of individualization of the study and focusing it on the 

student (INOVUP, 2020; Rutar et al., 2017; Vršnik Perše, 2021). 
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The use of ICT in the study process helps make students more active in this 

process,  more consistent in fulfilling their study obligations and more motivated to 

work. We can thus include computers, tablets and smartphones in the study process, 

which have become part of everyday life nowadays. Their use coincides with the 

technological equipment of the environment in which higher education takes place 

and with the ICT competencies of users (professors and students), which came to the 

fore with the establishment of distance education (Baloh & Cencič, 2018; Digitalna 

Slovenija 2020/Digital Slovenia 2020, 2016; Istenič Starčič, 2020). The level of 

students’ ICT competencies, which are divided into basic, intermediate and 

advanced, is determined according to a certain level of digital skills they have. 

These are reflected in the use of computers and other digital technologies, 

communication tools and computer networks to obtain, research and design 

information as well as to effectively place technologies in the work and study 

process (Brečko et al., 2008; Istenič Starčič, 2020; Kocjančič, 2016; Krek & 

Metljak, 2011; Razvitost digitalne družbe v Sloveniji v času pandemije/Development 

of the digital society in Slovenia during the pandemic, 2020). ICT should be used as 

a didactic tool for providing diverse information in the field of arts and social 

sciences, whereby the role of students should always be adapted to certain study 

content or research tasks. The advantage of using ICT is its efficiency and economy 

of use for all involved in the study process (e.g. the storage and transfer of audio and 

video collections, editing music and dissemination of arts and social sciences 

content). It also contributes to gaining a variety of information anytime and 

anywhere in the blink of an eye and to the establishment of new forms of 

socialization and communication between users of art practices, as well as to the 

realization of art research and social sciences tasks. Carefully chosen ICT can 

contribute to a holistic understanding of arts and social sciences and promoting 

optimal transmission using all five human senses (Istenič Starčič, 2020; Plešec 

Gasparič et al., 2020; Šavli, 2006). 

In practice, many questions related to competencies regarding knowledge of 
the specifics and use of flexible learning are raised. The use of ICT and preparation 
of modern distance learning that will provide students with comprehensive 
knowledge in each field of study and enable them to adapt to changing 
circumstances in education is also being questioned more and more. Participants in 
the study process may encounter some shortcomings in the implementation of 
distance learning. Veletsianos and Houlden (2019) highlight lack of ICT 
competencies and appropriate ICT itself. In addition to the mentioned shortcomings, 
they also point out the influence of social factors in the selection of appropriate and 
effective flexible learning methods. With the use of flexible learning, students can 
take on most of the responsibility for the quality of their distance learning and skills 
acquired, which in the traditional way of education is a burden borne by professors. 
This can be an additional obligation for students, as it requires more ingenuity, 
creativity and self-discipline, which can also affect their ultimate success. Therefore, 
when planning and choosing strategies for flexible learning, we need to consider 
how flexible the study process will be and anticipate the impact of such education on 
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students, which forces us to think carefully about our educational goals (Naidu, 
2017a; Veletsianos & Houlden, 2019) and competencies we want students to 
achieve and acquire. Adapting the study process to these new ways of learning has 
recently been a challenge for everyone involved in the study process, including 
students. 

PROBLEM, PURPOSE AND GOALS 

In recent decades, education strategies have been constantly changing and 

improving at all levels of education, including higher education (Birsa, 2018; 
Kopačin, 2020; Simamora, 2020). The supplementation and development of all 

previous educational practices was mostly influenced by unplanned and sudden 

changes in the way of presenting various types of study content during the epidemic 
and distance education period. This posed new challenges for students as well. They 

were forced to replace the established study strategies with those enabling the 
smooth realization of study obligations in which they included various forms of work 

in order to successfully acquire and later demonstrate the acquired knowledge 

(Simamora, 2020). 

With qualitative research we wanted to examine the opinions of students 

regarding the conditions for the realization of various study obligations related to 

social sciences, music and visual arts. 

Based on the purpose and goals of the research, we formulated the following 

research questions: 

– What were the students’ conditions for carrying out the planned study, 

research and creative tasks related to social sciences content during the 

distance learning period? 

– What were the students’ conditions for carrying out the planned study, 

research and creative tasks related to music content during the distance 

learning period? 

– What were the students’ conditions for carrying out the planned study, 

research and creative tasks related to visual arts content during the 

distance learning period? 
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METODOLOGY 

In the academic year 2021/2022, we conducted a survey in which 129 

students from one of the Slovenian pedagogical faculties participated, namely 11 

(8,5% of participants) males and 118 (91,5% of participants) females. 60 (46,5% of 

the participants) of them were students of Primary School Education, and 69 (53,5% 

of the participants) were students of Preschool Education. Of all the students who 

participated in the research, 69 (53,5% of the participants) are currently in their 2
nd

 

year of undergraduate studies, 32 (24,8% of the participants) are in their 3
rd

 year of 

undergraduate studies, 21 (16,3% of the participants) are in their 4
th

 year of 

undergraduate studies, and 7 students (5,4% of the participants) attend the 1
st
 year of 

postgraduate studies. 

The research was conducted as part of a broader quantitative survey, where 

we collected data using an online questionnaire. For the purpose of this paper, we 

will qualitatively analyze three open-ended questions, which presented and 

explained the challenges students faced in distance learning and in performing 

various tasks related to social sciences, music and visual arts and which required 

students to use specific methods and forms of work by means of which they acquire 

not only knowledge, but also various abilities and skills in these fields. 

Data were analyzed using a descriptive method of empirical scientific 

research as well as qualitative analysis procedures. We analyzed the written text and 

determined the units of coding, discovered the meaning of the text by defining 

relevant concepts and made the integration of the discoveries. We then formulated 

the categories, which we interpret below. In order to clarify the issue being 

discussed, we have included in the categories some literal statements of the 

participants in the research, which are given in italics. 

RESULTS AND DISCUSSION 

After processing the data, we classified the results into the following 

categories: 

– Implementation of study, research and creative tasks related to social 

sciences content during the distance learning period. 

– Implementation of study, research and creative tasks related to music 

content during the distance learning period. 

– Implementation of study, research and creative tasks related to visual arts 

content during the distance learning period. 
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IMPLEMENTATION OF STUDY, RESEARCH AND                               

CREATIVE TASKS RELATED TO SOCIAL SCIENCES CONTENT                            

DURING THE DISTANCE LEARNING PERIOD 

As part of the research, we asked ourselves a research question with the 

purpose of investigating the conditions in which students had to carry out their 

planned study obligations related to social sciences during the distance learning 

period. Some students said that at the beginning of the distance learning period, the 

work was carried out without any major problems. One participant said: “I don't 

think it was any harder than it was before.” At times, some students felt that they 

had significantly more work to do with their study assignments than before the start 

of the distance learning period. They also felt that there was not enough feedback or 

that that they did not get it in time: “...there were too many tasks and not enough 

time to complete them, good organization was needed to complete the tasks.” After 

the first uncertainties, different flexible forms of education with different ICT were 

used in distance education, which, according to Naidu (Naidu, 2017a, 2017b, 2018), 

also enabled those involved in the study process to choose the method, time and 

study environment. The students also pointed out that it was difficult to find the 

literature and materials for the planned tasks. Some of them see the reason for this in 

the fact that the work after the transition to distance learning was more difficult and 

in the fact that their motivation for this way of learning was significantly lower than 

for studying in classrooms. The combination of lower motivation and new ways of 

working, which included excessive amounts of study content and tasks related to 

their distance study, was also highlighted by a large number of students: “...and I 

already did not have the will to work remotely, then we got so much material to 

process that I couldn’t see myself out of work. In addition to the above, we were 

given extensive homework every week, so there was really not enough time to study 

with quality.” The answers show that the students tried to attend lectures on a 

regular basis, but at certain times it was difficult due to different working conditions, 

loss of funds (they could not do student work due to the epidemic), illness and other 

family situations. The activity of students at lectures was somehow comparable to 

their activity before the implementation of the distance learning, which is the fact 

revealed by other experts as well (Divjak & Prevolnik Rupel, 2022). Some students 

also pointed out technical problems due to the use of various types of hardware and 

software available to them at the time. They said that there were many interruptions 

due to poor internet connection, which bothered them a lot during their work and 

contributed to stressful situations: “...I had technical problems due to loading the 

ZOOM application and disconnecting the internet all the time. I experienced a lot of 

stress.” From the answers we found out that it was difficult for students to perform 

the formally assessed model lessons, which were performed in an adapted form due 

to the closure of educational institutions: “... unfortunately, I donʼt know what itʼs 

like to perform the formally assessed model lessons in a real classroom at the Social 
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Sciences subject. I think that because of the situation with the coronavirus, I will 

have a real lack of practical experience, which I will not be able to replace later.” 

Plevnik (2021) has already written about the challenges in introducing adaptations to 

the implementation of practical forms of the study process. We found that students 

needed much more guidance and additional explanations to complete their social 

sciences assignments: “…We got a lot of information about a project assignment 

that would be easier to understand if we had exercises alive, if the professor 

explained them to us in the classrooms.” 

IMPLEMENTATION OF STUDY, RESEARCH AND                                 

CREATIVE TASKS RELATED TO MUSIC CONTENT DURING                                          

THE DISTANCE LEARNING PERIOD 

In the research, we asked students about the challenges they faced in 

implementing their study obligations in the field of music during the distance 

learning period. They said that they first faced the fact that, in order to perform tasks 

in the field of music, where the use of an instrument is mandatory, they needed to 

bring instruments from their place of study to their homes. Whoever did not have 

this option, had to find a different solution. Keyboards, guitars and other Orff 

melodic instruments could not be replaced and therefore some students failed to 

fulfill their study obligations in full. Respondents highlighted the problems with the 

technical implementation of lectures and exercises: “...It was difficult to understand 

and hear the material taught by the professor through ZOOM, as the connection and 

sound were often interrupted.” They also said: “...The most difficult part of distance 

study was preparing for music rehearsals, as we had quite a few problems installing 

the ZOOM program and its settings, as well as the camera and microphone, so that 

the professor could follow us playing the flute.” The implementation of practical 

exercises was a great challenge for the students: “...The most difficult thing was 

when the professor couldn't show you how to play something, he of course had a 

camera and tried his best, but the live lessons are still a completely different story!” 

Although Johnson and Merrick (2020) observe that ICT has contributed to the well-

being of music students during the epidemic, the students who participated in our 

study still pointed out the difficulties in performing  music tasks that would not 

happen if the study took place live. Those students who have prior musical 

knowledge mentioned fewer problems when learning how to play instruments: “I 

have no major problems with the mentioned field (because of music school, etc.), but 

I imagine that for some students, playing instruments is quite a challenge if they 

play them for the first time.” Some perceived specific problems related to 

performing music tasks in groups: “…it was impossible to sing a song together in a 

group and accompany it with improvised instruments we had at home, as we had 

different powerful and fast internet and, as a result, the sound was delayed, which 

completely distorted what we were doing and what it is supposed to sound if we 
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were in the lecture hall....” Respondents tackled tasks and study obligations in music 

subject differently. The biggest differences were certainly in performing the 

formally assessed model lessons that students usually perform in schools with 

pupils: “Instead of performing formally assessed model lesson in music didactics 

subject, I recorded a music lesson at home with various music activities with my 

cousins and neighbors, so I could later present the planned lesson in school to the 

teacher and her pupils...” Such recorded lessons were later sent by the students to 

primary schools where the teachers used them to conduct music lessons with the 

pupils. We found out that some pupils had a lot of trouble monitoring musical skills 

demonstrations: “It was more difficult for me to write down chords and finger 

positions on the piano than performing practical piano lessons, because it's much 

easier to do certain things live.” Some respondents explained that in the choral and 

orchestral activities they recorded the performance of their work of polyphonic 

composition in their home environment, which they then combined and created 

virtual recordings of entire ensembles. If necessary, the professors provided students 

with help and guidance on improving the recordings to improve their singing or 

instrumental performance. In addition to that, some of the students expressed the 

wish that there should be more individual help from the professor, especially when 

doing practical tasks. The ICT competencies of students were very different, which 

was also shown through certain innovative ways of solving study tasks (using the 

programs MuseScore, Sibelius, etc.). According to Johnson (2017), who pointed out 

even before the COVID-19 epidemic that it would be necessary to design and 

develop a way to teach music at a distance, there are many online environments 

already designed to teach music content at undergraduate level, but unfortunately we 

did not find them in the Slovenian higher education. Nevertheless, the students used 

various online tools to some extent. One of the students interviewed said: “…I 

shared a screen during study tutorials on which I played my adaptation of a 

children's song in MuseScore. Before I played the song on guitar with my own 

instrumental accompaniment, I handed out tasks to my classmates, in which they 

had to perform arrangements on their own or improvised instruments with their 

microphones off while singing the accompanied song.” The possibilities of using 

various types of hardware and software were already discussed in lectures of music 

didactics subject earlier in the study process, so they could be used more when the 

study process went online: “Iʼm sorry that I didnʼt spend a little more time working 

with MuseScore, because I didnʼt know it enough when it had to be used.” We found 

out that according to the students, lectures on theoretical knowledge of music 

didactics can be carried out remotely, whereas the implementation and learning of 

didactic procedures caused problems, precisely because of the specific 

characteristics of the subject area, which include much practical work, creation and 

listening to music. According to experts (Oblak, 2001; Slosar, 2007, 2008) 

performing musical activities of singing, listening and creating music directly in the 

lecture hall allows relaxed and genuine communication, brings students closer to 

aesthetic sensitivity, musical experience and thinking, encourages creativity and 
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enables artistic expression and group collaboration. All this would, in the case of a 

classical implementation of the study process, make it easier for professors to 

motivate students for lifelong learning and encourage them to participate in choirs 

and other musical groups or ensembles. 

IMPLEMENTATION OF STUDY, RESEARCH AND                               

CREATIVE TASKS RELATED TO VISUAL ARTS CONTENT DURING 

THE DISTANCE LEARNING PERIOD 

As part of the research, we were also interested in what posed most 

challenges to the students in the implementation of study obligations in the field of 

visual arts. By far the most difficult obligation for the students was the acquisition of 

the appropriate materials needed to perform practical tasks: “...I did not have all the 
materials and accessories at home, unfortunately due to the COVID-19 epidemic I 

also could not buy some of them because the shops were closed for some time or 

certain materials were not available.” Some students solved this dilemma by using 

materials and utensils that were available at home, such as salt dough instead of clay 

and so on. As in the fields of social sciences and music, there were many problems 

in the field of visual arts regarding ICT competences and ICT itself  too: “…After a 

while, ZOOM started shutting down due to poor internet connection, so I had a hard 

time following the instructions for creating art.” However, some students saw this 

kind of remote work as an advantage, as it allowed them more privacy in creating art 

and choosing the time and place of creation. As Veletsianos and Houlden (2019) 

write, distance education enables pedagogical and technical flexibility of the study 

process, both in the selection of learning content and educational strategies. We 

learned that instead of performing formally assessed model lessons in primary 

schools in the subject of visual arts, students recorded their learning processes for 

the subject of visual arts for pupils, which were then executed by primary school 

teachers. The students also said that a week before the synchronous study lesson, the 

professor uploaded instructions to the e-classroom for the preparation of art 

materials they needed. These synchronous study lessons took place in such a way 

that the students had everything they needed to carry out their art tasks prepared 

before the lessons even started. Art activities were carried out synchronously under 

the supervision of a professor, and the products were completed later, 

asynchronously, after the end of the lesson. Various experts have written about the 

characteristics of synchronous and asynchronous implementation of the study 

process (Hrastinski, 2008; Simamora, 2020; Toselli, 2020; Zmazek et al., 2020). 

According to the collected data, we found that asynchronous and synchronous 

implementation of the study process in the field of visual arts are partly feasible due 

to the limitations of hardware and software when demonstrating art techniques and 

other art procedures and in monitoring students in the realization of art tasks. 

Students completed their artwork and uploaded it to e-classrooms or sent it to the 
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professor via email. According to the participants in the research, the exercises were 

carried out by students deepening synchronously discussed content in small groups 

in ZOOM breakout rooms: “We later debated about the learned content and made 
adjustments for our work in the visual art subject in primary school…”. Some 

students pointed out that they occasionally needed additional explanations in 

individual lessons through ZOOM: “...it is very difficult to carry out activities and 

learning to work in kindergarten when you are not employed in one. For this reason, 

the readiness of the professor for additional explanations and orientations was of 
great help to me, even during the time outside planned pedagogical hours.” 

CONCLUSIONS 

In the research we conducted, we addressed the challenges of students in the 

implementation of study obligations in the field of social sciences, music and visual 

arts. We found that all respondents participated in both synchronous and 

asynchronous study processes, using various types of hardware and software. 

According to the students, due to the limited capabilities of ICT in the 

implementation of the distance learning process, they encountered various 

difficulties in doing demonstrations and performing tasks of various types of 

practical artistic content and social sciences tasks. 

The problems were mainly caused by the different ICT competencies of all 

people involved in the study process, which affected the usage of different online 

systems. Various software types available to students may also have contributed to 

this. Nevertheless, the students were focused on independent search and research of 

the possibilities of using ICT to perform various creative tasks in all three areas. Our 

research showed that students also had problems with materials and accessories 

when performing creative tasks, as they did not have them at home, so they had to 

use those that were available to them at the time. 

The challenges of distance education were also present in the implementation 

itself, for example, in the preparation of didactic materials for teaching social 

sciences, art assignments, learning to play musical instruments and doing other 

creative activities. The available ICT made it difficult for students to follow the 

professorʼs explanation and his practical presentation, such as performing social 

games, art techniques, learning to play instruments, etc. We found that the students 

needed much more help and guidance from professors to carry out various study 

obligations. 

Despite the fact that Toselli (2020) writes that all those involved in 

asynchronous and synchronous distance education are much more connected and 

closer to one another due to the digital tools used, this did not prove to be a positive 

experience for the students involved in our research. This happened firstly because 

of the specific characteristics of different areas of study and secondly as the 
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motivation of some students decreased due to inadequate working conditions, which 

often affected the atmosphere during the implementation of the distance learning 

process and fulfillment of study obligations. 

Distance education has become an established and widespread way of 

learning and teaching in the last few years, so the possibilities offered by such 

education have not yet been fully explored, especially due to the rapid development 

of ICT. For this reason, it would be logical to continue researching this issue in the 

future and expand the research. It would also be interesting to research the opinion 

of students from other fields of study and subject areas. On the other hand, a 

longitudinal study could examine the increase in cognitive and artistic abilities and 

skills of students. The acquired knowledge will contribute to the development of the 

field of arts and social sciences, and with this new knowledge, we will be able to 

encourage and develop divergent thinking and action of students, develop their 

cognitive and creative flexibility and contribute to the progress of individuals in 

various fields. Various experts (Divjak & Prevolnik Rupel, 2022; Kepic Mohar & 

Kovač, 2021) have also researched the links between the selection of educational 

strategies and studentsʼ success in distance learning, and came to similar 

conclusions. 
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ИСКУСТВО СТУДЕНАТА У ИЗУЧАВАЊУ САДРЖАЈА УМЕТНОСТИ                        

И ДРУШТВЕНИХ НАУКА НА ДАЉИНУ 

Резиме 

У преношењу музичких, визуелних и друштвених садржаја, образовне стра-

тегије се непрестано мењају и унапређују, што је посебно било евидентно током 

епидемије болести ковид-19. И студенти су се суочили са новим изазовима у овим 

областима. У квалитативној студији 129 студената студијских програма Учитељ и 

Васпитач Педагошког факултета Универзитета у Приморској попуњавало је онлајн 

упитник. За потребе овог рада анализирали смо њихове одговоре на три отворена 

питања да бисмо сазнали мишљења студената о изучавању садржаја уметности и 

друштвених наука на даљину. Утврдили смо да су се учесници истраживања 

суочавали са различитим изазовима у имплементацији процеса учења на даљину, 

углавном због различитих услова за реализацију обавеза учења на даљину и 

различитих ИКТ компетенција свих који су били укључени у процес студирања. 

Спроведено истраживање ће помоћи да се унапреди процес студирања у случају да 

се он опет буде одвијао онлајн. 

Кључне речи: образовање на даљину, високо образовање, уметност, 

друштвене науке, искуство студената. 

 


