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“PARENT” OR “FRIEND”: TEACHER                                      

METAPHORS FROM THE PERSPECTIVE OF FUTURE 

TEACHERS 

Abstract: Several studies in the area of education have recently applied 

metaphor analysis as an analytical tool for investigating the perceptions and 

attitudes of various stakeholders, such as learners, practicing and pre-service 

teachers, language teachers, etc. about different aspects of teaching and learning 

(Nikitina and Furuoka, 2008; Oxford et al., 1998; Chen, 2003). The primary aim 

of the study presented in this paper is to identify the ways pre-service teachers 

perceive the teacher‟s role through metaphors. The theoretical framework first 

looks at metaphor from a cognitive perspective (Lakoff, 1993). We then turn to 

the conceptualisation of teachers through metaphors, with particular reference to 

the typology of teacher metaphors developed by Oxford et al. (1998), Oxford 

(2001), and Chenʼs (2003) classification system for metaphors about teaching. 

The second part presents the results of qualitative research which was carried out 

based on the analysis of studentsʼ personal documentary material in the form of 

argumentative essays. The results of the content analysis are presented in 

different categories and include a selection of direct quotations by the 

participants. The results indicate that future primary school teachers perceive the 

teacher‟s role through a variety of metaphors, such as teachers as friends, parents 

or role models. We would like to argue that their perceptions expressed through 

metaphors reflect different educational paradigms. 

Keywords: teacher’s role, conceptual metaphors, pre-service teachers, 

educational paradigm. 
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INTRODUCTION 

Several studies in the area of education have recently applied metaphor 

analysis as an analytical tool for investigating the perceptions and attitudes of 

various stakeholders (learners, practicing and pre-service teachers, language 

teachers, etc.) about different aspects of teaching and learning (Cameron & Low, 

1999; Chen, 2003; Cortazzi & Jin, 1999; Kramsch, 2003; Nikitina & Furuoka, 2008; 

Oxford et al., 1998), as these attitudes and beliefs are believed to influence one‟s 

classroom practices and personal growth (Seferoğlu, Korkmazgil, Ölçü, 2009). This 

article addresses pre-service teachers‟ perceptions of the roles teachers play in 

primary school. Metaphors are applied as conceptual tools aimed at gaining an 

insight into the way teachers are conceptualised by this particular group. It is 

assumed that different metaphorical conceptualisations of teachers reflect different 

educational paradigms.  

Metaphors are seen as powerful images which shape the way we think, but 
more importantly, they shape the way we act. Lakoff and Johnson (1980), Lakoff 
(1993) and others (for an overview see Gibbs, 2008) have strengthened the 
connection between metaphor and thought by proposing that the conceptual system 
is not only involved in the processing of metaphor, but that thought itself is 
structured metaphorically, and that the systematicity of metaphor on the surface of 
language merely reflects underlying conceptual structure in which something is 
understood, stored and processed in terms of something else. Metaphors are an 
essential component of human cognition and a means of conceptualising more 
abstract areas of our experience in terms of familiar and concrete ones. They involve 
a source domain (usually concrete and familiar), a target domain (usually abstract or 
less structured), and a set of mapping relations or correspondences. According to the 
cognitive view of metaphor, metaphors do not only function only at the linguistic 
level, but also on the conceptual, physical, and socio-cultural level (Bratož, 2010). 

Oxford et al. (1998) argue that metaphors related to the role of the teacher 
reflect several aspects of control and power and that the power relationships in the 
classroom environment are generally asymmetrical, implying that one person (the 
teacher) has more authority than another person (the learner). With the authority 
comes also the status granted to the teacher by different shareholders (learners, 
parents, administrators, the society, etc.), which is closely related to the expected 
teacher‟s role. The expectations thrust upon the teacher are spawned by the beliefs 
and values of the society in which the teachers operate and as Oxford et al. (Bratož, 
2010, 7) point out “unexpressed expectations often serve as the basis for evaluating 
a teacherʼs behaviour by judging the status of that teacher”. The concept of 
classroom control makes a distinction between two types of teachers, those who 
exert a „humanisticʼ control orientation (e.g. by stressing learners‟ autonomy and intrinsic 
rewards) and those who express a „custodial  ̓orientation which is often associated with a 
well-defined teacher-pupil status hierarchy and extrinsic rewards (ibid.).     
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An important metaphor which has characterised teaching in the past few 

decades is the constructivist metaphor whose central tenet is that humans are 

knowledge constructors, sense makers, while teachers are cognitive guides for 

academic tasks. This view promotes the use of teaching methods, such as 

discussions, discovery-based teaching, and participatory methods (Mayer, 1996). It 

suggests that academic activities in which learners are seen as active participants are 

more effective than learning environments in which teaching is essentially seen 

through the knowledge transfer metaphor.     

The paper first looks at different roles a teacher may play in the classroom 

environment. We then present two typologies of teacher metaphor, with the first one 

being based on the model proposed by Oxford et al. (1998) who have classified 

metaphors related to teachersʼ roles according to four different educational 

paradigms or „philosophical viewpointsʼ, and the second one being based on Chenʼs 

(2003) classification system for metaphors about teaching. The second part presents 

the results of qualitative research which was carried out based on the analysis of 

studentsʼ personal documentary material in the form of argumentative essays. The 

results of the content analysis are presented in different categories and include a 

selection of direct quotations by the participants. In conclusion, we discuss some 

ideas for future research in this field.  

THE TEACHER’S MULTIPLE ROLES IN THE CLASSROOM 

Different teaching methods have implied different roles of the teacher and 

different teacher-learner relationships. As Richards and Rodgers (2001, 29) point 

out, these relationships may be either asymmetrical, such as the relationship between 

a conductor and an orchestra member, a therapist and a patient, or a coach and a 

player, or they may be based on more equal relationships, which see teachers and 

learners as friends, colleagues or teammates. In line with the communicative 

perspective in the area of foreign language teaching, the teacherʼs role is that of a 

„facilitatorʼ rather than a source of knowledge. If the traditional role of the teacher 

was that of an expert whose main role was to transfer knowledge to the learners, the 

facilitator‟s role is to create an environment in which learners acquire knowledge by 

doing activities themselves. In a typical classroom example, the learners are 

assigned a task, and the teacher acts as a helper or facilitator.   

Harmer (2001) also points out that the teacher‟s roles in the classroom vary 

with respect to the type of activity. For instance, the teacher can act as an organiser, 

organising the learners to carry out various activities. This is reflected in the 

metaphor which conceptualises the teacher as a manager, as well as in the 

expression „classroom managementʼ. As a „manager‟, the teacher gives learners 

instructions as to how to do a task, puts them in pairs or groups, times the activity, 

etc. When working on longer projects, teachers become tutors, working individually 
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with learners and giving them directions and suggestions. The teacher can also be 

seen as a resource, providing students with the information they need. From a 

traditional perspective, teachers were often seen as authorities whose job is to 

control the language learning process. While the teacher nowadays is expected to 

play a more learner-centred role, Harmer (2001, 58) argues that a teacher acting as a 

controller also makes sense in certain situations, such as classroom level 

discussions, drilling activities, or when giving explanations.  

LITERATURE REVIEW 

In recent years, there has been a great deal of research focused on 

metaphorical perceptions of in-service (Akkaya, 2021), pre-service teachers 

(Alarcón et al., 2019, Domović & Vizek Vidović, 2014, Hamilton, 2016, Sener et 

al., 2017), and students (Mansouri Koohestani et al., 2018, Nikitina & Furuoka, 

2008). The majority of researchers seem to focus on the beliefs of pre-service 

teachers. Buchanan (2015), for example, analyses the metaphors used by pre-service 

teachers and discusses their potential for teacher identity development. Thomson 

(2016) investigates pre-service teachers‟ views on student-school-teacher 

relationships, with the most preferred metaphors leaning towards the teacher-centred 

perspective (customer-restaurant-chef, audience-circus-entertainer, patient-hospital-

doctor), which regards the teacher as being dominant and the student as taking a 

passive role in the learning process. Among the metaphors reflecting the student-

centred perspective, the most common were the „player-team-coach‟, „child-family-

parent‟ and the „flower-garden-gardener‟, clearly perceiving the teacher as a 

facilitator and the student as an active participant in the learning process. As 

Mansouri Koohestani et al. (2018) found out, Iranian students also view teachers 

primarily as facilitators, with the most frequent metaphors used by their respondents 

falling into the category “learner-centred growth”. Interesting findings were 

presented in Domović and Vizek Vidović‟s study of Croatian pre-service teachers‟ 

views on teaching approaches and teacher‟s/learner‟s roles, where the majority of 

the respondents favoured the student-centred teaching approach. However, the 

findings were inconsistent with their perception of teacher‟s/learner‟s roles – they 

viewed teacher as a parent or friend (nurturing orientation) and learner as a sponge 

(behaviourist orientation). Karagöz et al. (2018) and Arslan Cavusoglu & Tepebaşılı 

(2019) both focused on pre-service teachers‟ metaphorical conceptualisations of 

foreign language teachers. Both studies found that even though some metaphors 

were specific to foreign language teachers (e.g. schizophrenic), most of them 

seemed to be similar to those of a teacher in general.  

Though researchers mostly study pre-service teachers‟ perceptions of the 

teacher‟s roles, some also focus on in-service teachers. Akkaya (2021) analysed 

teachers‟ metaphorical perceptions of the teacher‟s roles in relation to the teaching 

approaches they adopt. She found a significant correlation between the teaching 
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approaches and teacher metaphors. The teachers who adopted behavioural and 

cognitive educational approaches produced metaphors that assigned an active role to 

the teacher, whereas those who adopted the constructivist approach proposed 

metaphors that implied a passive role of the teacher. 

Finally, Mansouri Koohestani at al. (2018) studied Iranian high school 

students‟ perceptions of teachers through the use of conceptual metaphors. The 

results indicated that the majority of the metaphors used by the students fall into the 

category of “learner-centred growth”. 

TYPOLOGIES OF TEACHER METAPHORS 

Metaphors are a useful cognitive and reflective tool which helps teachers to 

verbalise and make sense of their professional identity (Xiong, Li, Qu, 2015). 

Several authors have tried to design different typologies of the teacher‟s roles and 

teaching metaphors. Oxford et al. (1998) classify metaphors related to teachersʼ 

roles according to four different educational paradigms or „philosophical 

viewpointsʼ: Social Order, Cultural Transmission, Learner-Centred Growth and 

Social Reform. The first perspective, Social Order, can be traced to the ideas of 

Plato. In this paradigm, the teacher has full control of the classroom; the teacher is 

seen as a “technician ... in the process of social engineering”. The archetypal 

metaphor for this type of educational process is molding. Some metaphors for the 

teacher are competitor, judge, doctor. The second concept is Cultural Transmission. 

The archetypal metaphor for the educational process is gatekeeping; the teacher is 

“the guardian of wisdom”. The teacher is fully in charge of the classroom 

proceedings. Examples of metaphors for the teacher are those of conduit or a 

“gatekeeper”. The third concept, i.e. Learner-Centred Growth, is linked to the ideas 

and theories of the Enlightenment era. This educational paradigm gives priority to 

the development of the learner‟s full potential. Control of the learning process is 

shared between the teacher and his/her students (Oxford et al., 1998: 27). The 

archetypal metaphor for the learning process is gardening, while the metaphors for 

the teacher are scaffolder, entertainer and nurturer. Finally, the Social Reform 

concept of education aims to create a better society for all. The full realisation of the 

learners‟ potential and the promotion of culture represent the centre of attention. The 

control of the learning process is shared by the teacher and the learners. The 

metaphors for the teacher are, for example, teammate or learning partner. In our 

research, we tried to categorise the teacher metaphors provided by the participants 

according to the following paradigms.  

Chen (2003) has developed a system of classifying metaphors with the aim to 

enabling a metaphor-based reflection which would serve teachers as a tool for 

comparing and making sense of different aspects of teaching. In his typology, the 
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metaphors are divided into five categories in which teaching is conceptualised as (1) 

art, (2) business, (3) science, (4) power, and (5) personal dynamics. The art-oriented 

metaphors are focused on the creative side of teaching which is conceptualised on 

the basis of an artistic activity, such as sculpting or painting. In the business-oriented 

metaphors, teaching is seen as selling, delivering or marketing, and knowledge is 

perceived as a commodity which has to be efficiently delivered (Chen, 2003: 26). 

The science-oriented metaphors, which conceptualise teaching as opening a 

combination lock, perceive teaching, for example, as following a certain set of rules 

and principles that can be reproduced and “verified empirically” (Chen, 2003: 27).  

Teaching is perceived as a mechanical and predictable process with little 

room for spontaneous or creative teaching. Next, the power-oriented metaphors 

reflect perceptions of power-relations and control in the classroom. The teacher is 

seen as the controlling force, as a captain, although other power-oriented metaphors 

might attribute control to the student, with the teacher being seen as an observer. 

The last category, i.e. the conceptualisation of a teacher as personal dynamics 

reflects the image of a teacher as a human being who is required to play multiple 

social roles both in and outside the classroom. It brings forward those metaphors in 

which teaching is seen as a journey or riding a roller-coaster.  

Using a narrative methodology, Oxford (2001) investigated studentsʼ 

perceptions of and attitudes towards their professors. The author analysed their 

responses on the basis of three categories of teachers or teaching styles: the 

autocratic, democratic, and laissez-faire. The autocratic teacher reflects a strong 

teacher power relying on official position, coercion, punishment, threats, and 

extrinsic rewards. Such a teacher believes that students are not to be trusted. The 

metaphors used by the students in the study were those of a teacher as manufacturer, 

witch or dictator.  On the other hand, the democratic teacher reflects a shared 

teacher-student power, relying on mutual respect and expertise. The student is an 

active participant in the learning process and is encouraged to take responsibility for 

his/her own learning. The metaphors provided by the students see teachers as 

challengers, entertainers or family members. Finally, in the laissez-faire teaching 

approach, the teacher is psychologically or physically absent. The approach is 

associated with little or no direct teacher power. Learners are left without 

mechanisms or guidance to help them assume responsibility although some learners 

create their own strategies which help them survive in the academic environment. A 

laissez-faire teacher is described as a mirror, bus driver or as ink. 
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STUDY AND RESULTS 

Methodology 

The primary aim of the study presented in this paper is to identify the ways 

future teachers perceive the teacher‟s roles through metaphors. To this end, 

qualitative research was carried out based on the analysis of studentsʼ personal 

documentary material in the form of argumentative essays. One of the benefits of 

qualitative research can also be seen in collecting data which were not primarily 

intended for the study undertaken. Such data represent phenomena as they occur in 

their natural environment and are not tainted by the research objectives or 

hypotheses.  

Oxford et al. (1998) argue that metaphors can be used as valuable analytical 

instruments since they play an important function in our cognitive mechanism. A 

central question in this respect is how to collect relevant data which can be used for 

analysis. The majority of studies in the area of metaphors in education are based on 

qualitative research and data collection techniques, such as personal narratives, 

storytelling, interviews, diaries, etc., while there are few quantitative studies (e. 

g. Nikitina & Furuoka, 2008). In addition, Chen (2003) points out that teachers can 

reflect on their own teaching by analysing the metaphors they use, both consciously 

and subconsciously. This kind of inquiry is especially beneficial for developing 

efficient teaching strategies and enhancing teaching in general. One such technique 

is journal keeping which enables the teachers to reflect on a particular segment of 

their teaching in a systematic and explicit fashion. Another way of using metaphors 

for the purpose of self-exploration is to complete sentences, such as “Teaching is for 

me” ... or “The best part of teaching is...”. These kinds of activities “may reveal the 

kind of teacher someone is and the hidden metaphors that have been governing that 

teacherʼs daily activities” (Chen, 2003: 25).  

PARTICIPANTS AND DATA COLLECTION   

One of the characteristics of qualitative research is that data is usually 

collected from a smaller sample than would be the case for quantitative approaches. 

The participants in this qualitative study were 26 student teachers enrolled in the 

third year of the study programme Primary School Teaching at the Faculty of 

Education of the University of Primorska. Data were collected on a voluntary basis 

during the second semester of the academic year 2019/20 in the course Written and 

Spoken Communication in English. The author was present throughout the data 

collection process which lasted 60 minutes. The students were asked to write an 

essay entitled “A primary school teacher needs to play multiple roles”. The title 
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intentionally did not contain the word metaphor as we wanted to see whether and 

which metaphors would emerge from the essays, without the students having to 

consciously look for a metaphorical expression. We were in fact right about this, as the 

majority of the essays contained one or more metaphors related to the teacher‟s role.  

RESULTS AND DISCUSSION 

To increase the reliability of the data, it was decided that the 26 student 

essays were to be analysed and the identified metaphors categorised by the three 

authors of the present paper separately, after which differences and potential 

dilemmas were to be discussed and negotiated to reach a consensus. The analyses of 

the identified metaphors showed that the most suitable frame for the classification 

was the typology by Oxford and her associates (1998), as the essays elaborated on 

the role(s) of a primary school teacher rather than different aspects of the teaching 

process which represent the focus of Chen‟s (2003) system of classifying teaching 

metaphors. 

The results indicate that future primary school teachers perceive the teacher‟s 

role through a variety of metaphors, revealing a somewhat balanced picture 

regarding power relationships in the classroom environment and reflecting different 

educational paradigms (Table 1).  

One half of the metaphors used by the participants (43) reflect a teacher 

exercising custodial control over their pupils and the learning process. As one 

participant, using the metaphor of „a surrogate parent‟, explained:  

“The teacher needs to know when his/her children are tired, sad, happy, 

when to give them a hug, when to give them a reward or just congratulate them              

if you see an improvement, but also should not forget to discipline them.”  

These metaphors conceptualise a teacher either as the guardian of the social 

order (18 metaphors) (e.g. „referee‟, „authority‟, „parent‟, „police‟) and relate to the 

concept of Social Order in the typology by Oxford et al. (1998), either as the 

guardian of knowledge (25 metaphors) (e.g. „provider of information‟, „knowledge-

giver‟, „a book‟ etc.) and relate to the concept of Cultural Transmission. The other 

half of the metaphors used in the essays (44) conceptualise a teacher as sharing the 

control over the learning process with the learner and stressing the learner‟s 

autonomy. These metaphors relate to the concept of Learner-Centred Growth (38 

metaphors), conceptualising a teacher as „counsellor‟, „tutor‟, „mediator‟, etc., or to 

the concept of Social Reform (6 metaphors), seeing a teacher as a learner‟s „friend‟. 
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Table 1. Students’ metaphors according to four educational paradigms                                

by Oxford et al. (1998) 

Social  

Order 

Cultural 

Transmission 

Learner-Centred 

Growth 

Social  

Reform 

authority (3x), 

referee, 

trainer, 

parent (3x), 

surrogate parent (2x), 

doctor (2x), 

strong, fearless 

father, 

big brother, 

coach (2x), 

rule enforcer, 

police 

 

provider of 

information (3x), 

knowledge-giver, 

a book, 

one who knows 

everything, 

role model (19x) 

 

 

adviser (2x), 

therapist, 

psychologist (3x), 

cleaner, 

motivator (4x), 

entertainer (3x), 

actor (2x), 

counsellor (3x), 

shelter, 

support, 

responsible for 

creating a safe 

environment, 

tutor (3x), 

carer, 

sanctuary, 

planner (2x), 

developer, 

organiser, 

mediator (4x), 

chameleon, 

a mirror (2x) 

friend (6x) 

 

Total: 

18 metaphors 

Total: 

25 metaphors 

Total: 

38 metaphors 

Total: 

6 metaphors 

As seen in Table 1, the majority of the metaphors used are related to the 

Learner-Centred Growth paradigm, which is in contrast with the findings of Oxford 

et al. (1998), who report that the predominant image of schooling they identified in 

the written and oral responses is the one related to the Social Order paradigm. On 

the other hand, these results reflect the findings reported by Jitpranee (2017) who 

investigated the ways students at a university in Thailand conceptualise the role of 

English teachers. The study was conducted using an open-ended questionnaire 

which yielded several metaphorical conceptualisations indicating that teachers play 

multiple roles in the teaching and learning processes. The majority of metaphors 

identified in the study were categorised as lying within the area of the learner-

centred growth philosophy, which is in line with the results of our study. Of the four 

perspectives, the learner-centred growth paradigm was the most productive in terms 

of variety and number of metaphorical concepts (Table 1). In addition, Jitpranee‟s 

(ibid.) study revealed no evidence of metaphorical use related to what Oxford et al. 
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(1998) defined as the philosophy of social reform. This perspective was also the 

least productive one in our research, as we identified one single metaphor (teacher as 

a friend) which reflected this educational perspective.  

Another finding which emerged from the study is that several participants 

used metaphors which could be associated with more than one educational paradigm 

rather than expressing their perceptions of the teacher‟s roles through one 

metaphorical concept. For example, in one of the analysed essays, a teacher was 

described as playing the role of a therapist, a parent, a psychologist, a cleaner, a 

trainer, a referee as well as some other roles, thus seeing him/her within the concept 

of Social Order, controlling the learner and the learning process, as well as within 

the concept of Learner-Centred Growth, prioritising the development of the learner‟s 

full potential and autonomy.  

A similar perception is evident from the essay in which a teacher is 

conceptualised as a father, a friend, a role model, provider of information and 

surrogate parent, thus combining the concepts of Social Order, Cultural 

Transmission and Social Reform. An even more complex picture of a primary 

school teacher was painted by the participant who used the metaphors related to all 

four educational paradigms, namely a teacher as an entertainer, a psychologist, a 

chameleon (Learner-Centred Growth), an authority, a big brother (Social Order), a 

knowledge giver, a role model, a book (Cultural Transmission) and, finally, a friend 

(Social Reform). A similar finding of “multiple, contrasting perspectives and 

clashing metaphors” was reported by Oxford and her associates (1998, 45), as some 

participants in their study also offered personal narratives with metaphors related to 

up to three different educational paradigms.   

These results suggest that the participants perceive the role of a primary 

school teacher as complex and heterogenous, encompassing different roles related to 

different paradigms. Harmer (2001) points out that it makes sense for teachers to 

play various roles depending on the situation. While teachers today are expected to 

play a more learner-centred role, acting as a controller also makes sense in certain 

situations, such as classroom level discussions, drilling activities, or when giving 

explanations. This is especially relevant in teaching younger learners as compared to 

older children; they are much more dependent on the teacher, as they, on the one 

hand, still lack efficient strategies and a language range necessary to carry out tasks 

and negotiate meanings, while, on the other hand, they need considerable support 

from the teacher in carrying out tasks and activities (Bland 2019). 
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CONCLUSION 

The overall objective of this paper was to identify the ways pre-service 

teachers perceive the teacher‟s role through metaphors. To this purpose, we analysed 

studentsʼ personal documentary material in the form of argumentative essays. The 

results of our qualitative research indicate that future primary school teachers 

perceive the teacher‟s role through a variety of metaphors, such as conceptualising 

teachers as friends, parents or role models, as illustrated in the word cloud below 

(Picture 1).  

 

Picture 1. Teacher role metaphor word cloud 

We have argued that the respondents‟ perceptions expressed through 

metaphors reflect a mixture of different educational paradigms as classified by 

Oxford et al. (1998). According to our respondents, a primary school teacher plays 

multiple roles, such as those of an entertainer, a psychologist (Learner-Centred 

Growth), an authority, a big brother (Social Order), a knowledge giver, a book, a 

role model, a chameleon (Cultural Transmission), and a friend (Social Reform). This 

shows that the participants, pre-service teachers, are well aware not only of the 

variety of social perceptions of the teacher‟s roles, but also of the complexity of 

their future profession.  

We would like to conclude this paper by suggesting some possibilities of 

further research. It would be worth examining how different societies and cultures 

conceptualise the role of teachers. The comparison between different perceptions 

could also reveal whether they reflect the cultural and social environment from 

which they emerge. Another phenomenon worth investigating is how the teacher‟s 

roles and the metaphors with which they are conceptualised change over time. The 

teacher's role in the past could be associated with metaphors like encyclopaedia, or 
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the carrier of knowledge, whereas today it could be associated with the possibility of 

accessing knowledge in numerous other ways; the image of the teacher has shifted 

towards that of a role model and friend. With new roles reflecting new realities, 

teachers in the future might be viewed as influencers. Thirdly, the current situation 

has moved teaching and learning to online environments, thus transforming the role 

of the teacher and the relationship between teachers and students. The contemporary 

learning environment is characterised by an increasing influence of the internet and 

information technology and we can also look into different ways in which 

technology has changed the perceptions of the teacher‟s roles. Finally, metaphors 

can also be seen as reflective tools. Teachers can use them to analyse their attitudes 

and perceptions of their own roles in the classroom, reflect on and critically examine 

their belief system (Dewey 1933 in Larivee 2000), thus becoming reflective 

teachers who will enable them to professionally grow and develop.   
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Резиме 

Неколико студија у области образовања недавно је применило анализу 

метафора као аналитичко средство за истраживање перцепција и ставова различи-

тих заинтересованих страна, као што су ученици, наставници практичари и 

наставни приправници, наставници језика, итд. о различитим аспектима наставе и 

учења (Nikitina и Furuoka, 2008; Оксфорд и сар., 1998; Čen, 2003). Примарни циљ 

студије представљене у овом раду јесте да идентификује начине на које настав-

ници-приправници перципирају улогу наставника кроз метафоре. Теоријски оквир 

прво посматра метафору из когнитивне перспективе (Lejkof, 1993). Затим се окре-

ћемо концептуализацији наставника кроз метафоре, са посебним освртом на типо-

логију метафора наставника коју су развили Оксфорд и сар. (1998), Oksford (2001) 

и Čenov (2003) систем класификације метафора о настави. У другом делу су прика-

зани резултати квалитативног истраживања које је спроведено на основу анализе 

личне документарне грађе студената у форми полемичких есеја. Резултати анализе 

садржаја представљени су у различитим категоријама и укључују одабране 

директне цитате учесника. Резултати показују да будући наставници у основној 

школи улогу наставника доживљавају кроз различите метафоре, као што су кон-

цептуализација наставника као пријатеља, родитеља или узора. Могли бисмо да 

тврдимо да њихове перцепције изражене кроз метафоре одражавају различите 

образовне парадигме. 

Кључне речи: улога наставника, концептуалне метафоре, наставници-

приправници, образовна парадигма. 


