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EXPERIENTIAL PEDAGOGICAL METHOD                                                 
IN PRIMARY SCHOOL 

Abstract: As the primary school is not only a training ground for the 

theoretical preparation of students for life, its practical component is equally 

important. Unfortunately, the latter is performed very little or almost never, 

though it has a very strong impact on the childʼs self-esteem, physical 

development, and his personality as a whole. In this article, we analyzed the 

so-called “experiential pedagogical weekend” containing the main elements 

of experiential pedagogy which help to improve students’ self-confidence, 

self-esteem, as well as their peer relationships. It is with the latter that the 

greatest progress is expected after the weekend. 

Keywords: experiential pedagogy, primary school, learning by doing. 

INTRODUCTION 

As already mentioned, the present article, as a case study, is an evaluation of 

the adventure weekend in primary school. The aim of the research is to present the 

applicability and effects of the method of experiential pedagogy in primary school. 

Information was obtained through observation of two projects involving ninth grade 

students. They focused on the relationships, effects, and usefulness of experiential 

pedagogy. With the help of semi-structured interviews, the project itself was 

evaluated in the end, the effects of using this method in primary school work an 

defficiency and the possibility of introduction into primary school space were 

discovered. The purpose of the interviews is to find new opportunities to work with 

primary school students, approach them, strengthen the relationship between 

themselves as well as between them and teachers, their involvement in work, taking 

responsibility and learning through experience. Emphasis will also be placed on 

learning social skills (group work, communication, solidarity, etc.), closer contact 

with nature and movement. 
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PRIMARY SCHOOL AND GROWING UP 

What the old thinkers already knew and emphasized is that we must not 

separate body and spirit, or as Montaigne wrote: “We do not educate the soul, we do 

not educate the body, but man (Montaigne in Strel, Štihec, 1995: 100)”, so we argue 

that children in school do not only need to fill their heads with knowledge, but we 

also need to focus on their physical development. In this way, we also shape the 

child's identity and personality as a whole, and take care of his inclusion in the wider 

social environment. Primary school is just one of the paths a person takes in his/her 

life, but as a child, s/he encounters for the first time “formal authority”, the system, 

the state institution and, last but not least, the institution that will shape his/her life 

path for many years with an institution with which only updates will be in constant 

contact on their own path (Ule, 2000). Thus, primary school is compulsory for 

children between the ages of 6 and 15 and comprises a compulsory and extended 

program. Compulsory primary school program consists of compulsory subjects, 

elective subjects and departmental community hours, while the extended program 

includes extended stays, morning care, extracurricular activities, additional and 

supplementary classes, hours for individual and group assistance to students with 

learning difficulties and school in nature. The latter can be considered a quota of 

proactive activities based on creating an environment in which students should 

successfully meet their basic physical, mental, emotional and social needs, and 

develop their independence and responsibility. Through these, the development of 

social skills, peer cooperation and assistance should be encouraged. Special attention 

is paid to certain topics, such as: peer violence, communication, peer relations, peer 

support, development of social skills, appropriate and acceptable conflict resolution, 

gender relations, tolerance, addictions, healthy living, acceptance of differences, 

respect for the elderly. Mention is also made of the implementation of preventive 

activities to prevent addiction, violence and other deviant phenomena, activities that 

connect students, school staff, parents and the local community, as well as care for 

intergenerational connections and cooperation. Special attention should be paid to 

learning about, learning and developing moral values, accepting responsibility for 

oneʼs own behavior and critically evaluating oneʼs own behavior and the behavior of 

peers (Farkaš, 2013). However, because the school is a living social system 

composed of teachers and students, it does not exist in itself, but only makes sense 

with the students and teachers in it. School should be oriented towards teachers and 

students and their relationship, which is the foundation of humanistic education. The 

end result should not only be an expert, but also a human being (Brajša, 1995). This 

means that after nine years of upbringing, education and socialization, the result 

should be an independent, socialized, cultured young person capable of critical 

thinking, maintaining relationships, empathy, solidarity, independent work, facing 

the challenges that lie ahead, and ultimately seeking help. 
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EXPERIENTIAL PEDAGOGY 

Compared to conservative methods of educational activity, it could also be 

called entertainment after a long time of renunciation and helplessness. It is also 

described as going free and is the privilege of the brave. Its task is to recall those 

forms and ways of life that modern times are taking a way from us (Ziegenspeck, 

Fischer, Bitz, 2005 in Krajnčan, 2007). We should not perceive it with prejudices, 

cramps, but with our own childish curiosity, almost naively. Otherwise this young 

science is in danger of being perceived traditionally. It is a retreat to oneʼs own 

body, surrounded by nature in all its innocence. The criteria we pursue in 

experiential pedagogy are the following: experiential learning, real situations, 

creative problem solving, volunteering, trust and respect, clarity of security rules, 

feedback, team work, ongoing conflict resolution. It is focused on constructive 

positivist pedagogy, which stages positive experiences with great educational power 

(Krajnčan & Krajnčan, 2011: 12). The idea of this kind of pedagogy is that we can 

do more with inclusion, cooperation and, above all, a smile. The most common form 

of experiential pedagogy is through projects that can last from one day to several 

weeks. Before the implementation of experiential pedagogical projects, it is 

important that the initiators clearly define the goals, which thus become a means on 

which the content and initiative depend. It is important to decide which group of 

goals will be at the forefront and to subordinate activities to it. Although the learning 

goals of experiential pedagogy maybe the same as those coming from institutions, 

its learning process differs significantly, as the transfer of knowledge and skills does 

not take place in verbal seminar style, i.e. “head to hand”, but through active 

confrontation of tasks and problems “Hand to head” – this applies to both cognitive 

and social learning goals. Objectives also depend on the arrangement, the group of 

participants, the duration, the institution, etc. (Breß, 1985 in Krajnčan, 2007: 47). 

The age of the users is also essential, as each stage in the psychosocial development 

of an individual has completely different characteristics. 

METHOD 

PURPOSE AND OBJECTIVES 

Knowledge of the method of experiential pedagogy is tested among 

pedagogical workers and they are actively introduced, through the project, to the 

possibilities of using it in primary school. After the implementation of the project, 

the goal is to check what its consequences are, i.e. how it has affected the 

relationship between a teacher and a student as well asthe one between students 

themselves. At the same time, it will be examined whether the project had any effects 

on further work in the classroom and whether it affects the lives of young people.  
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With the help of professional associates in primary school, it would be worth 

considering what other possibilities there are for using this method within 

educational work. Ideas for working according to this method for primary school 

teachers will also be proposed. Above all, it is important to present the concept of 

experiential pedagogy, as there is often a mixture of concepts of school in nature, 

centers of school and extracurricular activities, camps and other similar events with 

experiential pedagogy, which is contrary to certain principles of these forms of 

work.  

RESEARCH QUESTIONS 

Research questions were divided into three major sections, namely: 

1. Influence of the method of experiential pedagogy on the relationship: – 

Does the method of experiential pedagogy deepen and improve the 

relationship between a teacher and a student? – With the help of the 

method of experiential pedagogy, the relationship between students is 

strengthened and the classroom climate is improved? 

2. Effects of the method of experiential pedagogy: – Is the method of 

experiential pedagogy an effective method for further work in the 

classroom? – Is the method of experiential pedagogy an effective method 

as a school for life? 

3. Applicability of the method of experiential pedagogy in primary school: – 

Is the method of experiential pedagogy insufficiently known in the school 

environment? – Is it possible to introduce the method of experiential 

pedagogy in the school space? 

METHODOLOGY OR PREPARATION                                                                          
OF THE “WEEKEND” 

After a theoretical discussion on the specifics of todayʼs life of young people, 

basic schooling and the method of experiential pedagogy, a plan was first made for a 

weekend of experiential pedagogy, and then the project was implemented. The 

planning was attended by the assistant principal, the class teachers of the 

participating classes and the project manager. Since most behavioral problems were 

observed in the ninth grade, and since ninth-graders did not have any planned multi-

day activities, they decided to spend the weekend with them. In doing so, they 

would also gain experience and skills for further life, as they complete their primary 

school journey. A qualitative approach was used for the methodology, in which 

verbal data constitute the basic experiential material. To obtain the information 
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itself, they used partially structured interviews, which were conducted after the 

project. Before the weekend of experiential pedagogy, they conducted four hours, 

during which they planned the project together with the participants. At the end of 

the project, parents were also invited to the presentation, and an evaluation was 

conducted during the class. The weekend of experiential pedagogy took place in a 

hunting lodge and lasted for two days. Activities were divided into cognitive area, 

team games, sports activities, trust games and evaluation. Activities gradually 

intensified, their intensity increased in a structured way – through learning, touch, 

sports – competitive games, team games and games of trust. All the while, there was 

training in giving feedback. In the evening, a workshop on the safe use of alcohol 

was held by the fire. The young people planned, prepared food and arranged the 

space themselves. At the end of the weekend, parents were also invited to the venue, 

where the project was presented to them, and at the same time they were involved in 

the action itself (Farkaš, 2013). The qualitative research that followed the project 

was recorded with the help of a dictaphone and later transcribed without 

grammatical correction. The interviews involved teachers, the principal as well as 

the ninth-graders who attended the weekend. The interviews were tabulated into 

three levels. The first level refers to the verbatim transcripts of interviews of 

teachers and students who participated in the weekend, the second level was a 

summary, and the third level was a combination of individual findings. Twenty-five 

students responded to the first group of interviews in order to evaluate the objectives 

of the project and obtain the opinions of the participants. At the same time, they 

were interested in the general opinion of young people about the projector work 

according to the method of experiential pedagogy, and how they saw the teacher 

(class teacher) who was in a slightly different rolethis time. The second group of 

interviews involved class teachers and the primary school principal in order to think 

more broadly about the method of experiential pedagogy, project evaluation and the 

feasibility of using it in future primary school curricula. In the analysis of the 

obtained data, we followed the method of analysis of literally transcribed transcripts 

with the help of coding. 

INTERPRETATION 

As was easy to see from the answers given by both teachers and students, we 

can write up some particularly interesting findings. There was a lot of enthusiasm 

and a positive assessment of all stakeholders over the weekend. Although the 

original expectations of both students and primary school teachers were more 

indifferent and even negative, the final outcome of the weekend for all of them was 

one big positive and happy time. Teachers and students got to know each other in a 

completely new light and strengthened their mutual knowledge. Teachers in 

particular noted that they would approach and perceive students significantly 

differently in the continuation of schooling in the case of a weekend being organized 
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at the beginning of the school year. Teachers got to know the students better, and the 

students also got to know themselves much better. It also showed how the students 

spend their free time at home and what their habits are. There are also strong points 

of individuals whose work they did not even know they could handle. Studentsʼ 

learnt about and revealed their skills and abilities in cooking, sports, leadership, how 

to assign tasks to individuals, and others. The thing that has proven to be extremely 

positive is that students are more relaxed and open and therefore more willing to talk 

about their problems and hardships. In general, communication between students 

and teachers improves. Students get to know the teacher in a different role (more 

“human”, equal, and erroneous). The distance between teacher and student is 

decreasing, which brings them much closer and also connects them more. Students 

are grateful to their teachers for their work after establishing a closer relationship 

with them and are ready to show it. At the same time, they come into contact with 

other participating professionals of the school. Students found that teachers also 

know how to play, have fun, relax, and, above all, that they are different than in the 

classroom. Teacher participation is important to students, especially in terms of 

getting involved in the classroom and working as a group. These are just some of the 

findings reported by both teachers and students. In the analysis of the data, six 

questions were asked, and the answer was always affirmative, as all participants 

confirmed that working with this method gave them the opportunity to get to know 

each other better, which they did not have the opportunity to do during classical 

lessons, due to lack of time or opportunity. Teachers have a different role in a 

project based on the method of experiential pedagogy than during classical lessons 

at school. Thus, students have the opportunity to see the teacher in a more natural 

role than a deceptive person playing various sports and social games with them. 

Students value the teacher's involvement in these activities (games and the project 

itself) as important and notice that they are more relaxed than they are in their 

classrooms. Teachers also point out that it is difficult to get to know students in 

depth if you teach them only one subject. The project, carried out according to the 

method of experiential pedagogy, gave them the opportunity to getcloser to them, 

get to know themand start looking at them in a different way. They were offered the 

opportunity to learn about the strengths and weaknesses of each individual, which 

also meant a starting point for further work. There was a relationship between the 

class teacher and the students as well as between the students and the teacher who 

came to visit. After the project, the students approached the teacher more often with 

a desire to talk; they were ready to talk about their troubles and problems. Based on 

the findings about the individual, the teachers found it easier to plan the course of 

help and educational activities (Farkaš, 2013). Pedagogy left a strong impression on 

all involved. The impact of the weekend of experiential pedagogy was felt for quite 

some time by all participants, which was most evident in the connection and 

cooperation of students with each other and with teachers. It was also suggested that 

experiential pedagogy should be used at shorter intervals – two hours a day outside 

of school. The experience they gain outside of school is transferred to later work. 
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CONCLUSIONS 

Teachers and students did not hear of the method of experiential pedagogy 

before this project, but both students and teachers have positively accepted work in 

this method. Namely, the teacher and the student get to know each other better and 

in a completely different way during such a project. The teacher becomes more 

accessible and the student finds it easier to approach and ask for help or advice. The 

method of experiential pedagogy has a significant impact on relationships within the 

class community. Students become more familiar wih each other, build closer ties; 

they also work with those they ususally do not spend much time with. As a result, 

the atmosphere in the classroom is different, as students feel better accepted and 

begin to recognize their role in the group. Some students especially pointed out that 

the Weekend of Experiential Pedagogy enabled them to test their own limits, 

overcome their fears, thus surprising themselves. The studentsʼ observations 

revealed findings in which areas they are particularly successful and which areasthey 

should continue to train. It is also important to point out that there were no quarrels, 

serious disagreements, physical conflicts or other forms of unacceptable behavior on 

experiential pedagogy projects. Experiential pedagogy enables contact with nature, 

testing oneʼs own abilities, developing group dynamics and a sense of working in a 

group. With an in-depth experience of nature, we influence the strengthening of the 

child's will and the education of the senses (Zalokar Divjak & Rojnik, 2010). In this 

way, students discover their strengths and weaknesses and are ready to articulate 

them. Activities carried out according to the method of experiential pedagogy leave 

their mark and influence future course of lessons. Namely, teachers gain a lot of new 

knowledge about students, as well as practical information and ideas for working 

with the class and individuals. The acquired ideas are also used in further work, such 

as positivist pedagogy, the use of the method of experiential learning and the use of 

findings about individuals to encourage perseverance (Farkaš, 2013). Experiential 

pedagogy also has the effects of school for life, as students learn new skills, test 

themselves for the first time in various challenges, act responsibly and work on 

planning, implementation and evaluation of the project itself. In addition, students 

spend some time in intensive contact with nature, away from modern technology, 

and thusgain ideas for more constructive leisure time. In this way, young people are 

obliged to develop a degree of responsibility towards others and towards themselves. 

The experiential-pedagogical method is aimed at raising the sense of self-worth, 

processing pampering, self-evidentness, developing a sense of belonging and 

practicing self-responsibility (Benčič, 2010). Experiential learning and work in 

different groups and teams, as well as the emphasis on the involvement of each 

member (both student and teacher) in all phases of the project have visible 

consequences on student motivation for work, his/her work in a team and the 

organization of future group projects. The introduction of experiential pedagogy in 

primary school seems important to us, because after theoretical discussion, it is 
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observed that young people spend their free time quite passively, which affects their 

motor development and consequently other areas of development. They are 

introduced to games and the possibility of alienation from modern technology for at 

least some time. Of course, even a primary school child or adolescent is not too old 

to play. Feelings of insecurity, fear and threat are reduced through the relaxed and 

playful nature of situations. In the game, everyday situations are socially controlled, 

their complexity is reduced, actions and interactions are facilitated by limiting 

behavioral possibilities (Krajnčan & Krajnčan, 2011). 

The Arabic proverb “Experience is worth more than seven wise rules” could 

be written in our case, i.e. that we should offer children as many opportunities as 

possible to enable them to gain their own experience and learn by helping each 

other, while giving them as many experiences as possible which the young humans 

will be happy to remember at old age. Children and teachers who participated in the 

“weekend” project confirmed that such experiences are not enough or that they 

would like to experience significantly more of it in the future. The introduction of 

the method of experiential pedagogy in primary school would bring a fresh breeze of 

air, providing both teachers and students with new ways of meeting those they meet 

every day, offer opportunities to show the skills which they cannot improve during 

classical lessons, learn and practice new skills, group networking, etc. As it has 

already been mentioned in the introduction, the seminar paper is a summary of a 

diploma thesis, whose topic I was quite taken by and for which I am grateful to its 

author. In the thesis itself, she covered the entire essence of experiential pedagogy, 

through a practical test of it. Pedagogues face many problems of young people and 

know from our own experience that marely a two-hour walk along the slopes of the 

city or through the forest can make a big difference for the students. 
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МЕТОД ИСКУСТВЕНЕ ПЕДАГОГИЈЕ У ОСНОВНОЈ ШКОЛИ  

Резиме 

Како основна школа није само терен за теоријску припрему ученика за 

живот, њен практични део је једнако важан. Нажалост, овај практични део се мало 

или никада не реализује, али има веома јак утицај на дететово самопоштовање, 

физички развој, као и на целу његову личност. У овом чланку, анализирали смо 

тзв. „искуствени педагошки викенд”, који је садржао главне eлементе искуствене 

педагогије, а који помажу ученику да унапреди самопоуздање, самопоштовање, 

као и односе са својим вршњацима. Управо у вези с овим последњим се очекује и 

највећи напредак после овог викенда.  

Кључне речи: искуствена педагогија, основна школа, учење кроз делање. 

 


