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Abstract: In developing the language education policy, the Council of 

Europe recognised the promotion of language diversity as one of Europe's key 

goals and e thus emphasised the teaching and dissemination of the languages of EU 

Member States. The development of plurilingual and multilingual competences 

involves, among other things, the forming of positive attitudes towards 

foreign/second/additional languages. It is assumed that teachers play an important 

role in developing learnersʼ language attitudes and can have a considerable 

influence on their beliefs. Therefore, the main aim of the present study is to identify 

and explore future teachers’ attitudes towards linguistic diversity from a 

comparative perspective. A survey conducted among Slovene and German students 

who are studying to be primary school teachers looks atthe respondents’general 

attitudes and beliefs related to language learning and linguistic diversity, their 

motivation for learning additional languages and their attitudes towards connecting 

language and culture. Finally, since the two institutions surveyed are both located 

in bilingual environments, the study investigates the different ways in which 

environmental factors shape education students’ views and attitudes towards 

multilingualism. The results suggest a rather complex picture of attitudes and 

beliefs as expressed by the population surveyed.   
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INTRODUCTION 

Language diversity is today becoming an essential feature of the European 

society. Multilingualism and plurilingualism are among the main goals defined by the 

European Council in its language education policy and the White paper on education 

in the Republic of Slovenia (Evropska komisija, 1995: 44–46). According to the 

Eurydice report Key Data on Teaching Languages at School in Europe (European 

Commission, 2017) Europe has seen significant changes in the area of language 

learning and teaching in the last decade. One of the most important changes can be 

seen in the age children start learning foreign/additional languages. In fact, a number 

of European countries have introduced foreign language (FL) learning early in the 

primary school curriculum. Another change can be seen in the role of English as a FL. 

While in nearly all European countries English is the most studied FL, the proportion 

of students learning English at primary level has increased at EU level by 18.7% since 

2005, reaching a total of 79.4%. The next most common FL studied is French (33.3 

% of students at EU level) and the third German (23.1% of students). Following this 

trend, English is also by far the most common FL studied at all levels. These 

developments pose several challenges to the development of the EU language policy 

and raising of plurilingual and pluricultural awareness in Europe.  

The present article first looks at the concepts of multilingulism and 

plurilingualism and the distinction between the two terms. We then discuss the 

importance of attitudes in promoting linguistic diversity and the role of motivation for 

learning languages. The second part of the article presents the results of a study aimed 

at identifying future teachers’ attitudes towards linguistic diversity from a cross-

cultural perspective. For this purpose, a survey was carried out among students of two 

faculties of education from Slovenia and Germany. When designing our research, we 

focused on analysing the attitudes of pre-service teachers, a population which will 

play a crucial role in forming children’s attitudes towards various languages and 

towards learning FLs. 

A PLURILINGUAL INDIVIDUAL FOR A MULTILINGUAL SOCIETY  

In the past two decades, the Council of Europe started to distinguish between 

the concepts of multilingualism and plurilingualism. The concept of multilingualism 

is used to refer to the co-existence of different languages in a given society or 

community and can be developed by e.g. offering more languages that one can learn 

in a given school. On the other hand, plurilingualism focuses on the individual and 

refers to the range of linguistic means and experiences available to and used by him 

or her. The individualʼs communicative competence is developed using the 

knowledge and experiences with different languages that interrelate and interact. One 

can activate this competence in different communicative circumstances to achieve 
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effective communication (Council of Europe, 2001: 13). Consequently, the 

understanding of the importance of FL competenceshifted, as the goal of FL learning 

is no longer to develop native-like language proficiency but to “develop a linguistic 

repertory, in which all linguistic abilities have a place” (Council of Europe, 2001: 14). 

In addition, language is part of culture, so plurilingualism should always be 

seen in the context of pluriculturalism, i.e.an individual's access to a set of different 

cultures, which do not co-exist side by side but are compared and interact “to produce 

an enriched, integrated pluricultural competence, of which plurilingual competence is 

one component, again interacting with other components” (Council of Europe, 2001: 

15).   

By introducing the concept of plurilingual competence, the focus has shifted 

from linguistic diversity which considers different languages available in a particular 

education environment to the full range of linguistic means available to an individual. 

Plurilingual and pluricultural competence thus “refers to the ability to use languages 

for the purposes of communication and to take part in intercultural interaction, where 

a person, viewed as a social agent, has proficiency, of varying degrees, in several 

languages and experience of several cultures” (Council of Europe, 2001: 168). This 

also suggests that plurilingualism is a much broader concept as it implies both the 

learners’ positive attitudes towards their mother tongue and other languages, as well 

as an openness to other cultures (Beacco& Byram, 2007). 

In the past two decades, we have witnessed several initiativesin Europe which 

have tried to promote language diversity and are today referred to with the common 

name “pluralistic approaches to language teaching”. One such initiative – the evlang 

or “language awakening” (éveil aux langues) approach – was geared towards 

promoting the appreciation of language diversity in the classroom (Candelier & 

Kervran, 2018; Darquennes, 2017). The main idea was to encourage learners to think 

about language as a system and in this way start appreciating the role of language 

diversity in their own lives and society as a whole. An important aspect of ‘language 

awakening’ is that the languages in question are not just the languages being learnt in 

school but any other language to which the learner is exposed, be that home languages, 

dialects, sign languages, etc. As pointed out by Candelier et al. (2007: 7), the approach 

“is not limited to these ‘learntʼ languages and integrates all sorts of other linguistic 

varieties – from their homes, from the environment and from all over the world, 

without exclusion of any kind. Because of the large number of languages on which 

learners work – very often, several dozen – the awakening to languages may seem to 

be the most ‘extremeʼ form of pluralistic approach.” This is also emphasized in 

FREPA1, a complement to the CEFR and an important document which presents a list 

of descriptors for the concept of plurilingual and intercultural competence.  

                                                        

1 ‘FREPA’ is the English acronym adopted for ‘Framework of Reference for Pluralistic Approaches 

to Languages and Cultures’. 
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Attitudes towards FL learning are seen as one of the key variables in successful 

language learning. Together with the “multifaceted construct” (Dörnyei, Durow & 

Zahran, 2004: 89) of motivation for FLlearning, they influence language performance 

(Zhao, 2015; Žefran & Cencič, 2013). Therefore, when researching attitudes towards 

FLlearning, one should consider the relationship between attitudes, motivation and 

language performance as well.  

Gardner (Gardner, 1985; Masgoret & Gardner, 2003) identified five 

attitude/motivation variables which should be considered in our research: 

integrativeness, attitudes towards the learning situation, motivation, integrative 

orientation, and instrumental orientation. Integrativeness refers to the extent to which 

a language learner is able to identify with the target language community, implying 

that individuals who are more willing to identify with the target language community 

have a higher motivation to learn the target language. The second variable, attitudes 

towards the learning situation, focuses on the way the individual responds to the 

language learning context, namely the course and the teacher. Motivation as the third 

variable comprises motivational intensity, desire to learn the language and attitudes 

toward learning the target language. The last two variables focus on the reasons for 

learning the target language. Integrative orientation refers to the reasons which are 

related to the extent to which learners are willing to identify with the community, while 

the concept of instrumental orientation refers to the desire to learn a language for 

practical reasons, such as getting a job or living abroad.  

According to Gardner’s model, the variables of integrativeness and attitudes 

toward the learning situation are correlated and influence second language 

performance (Gardner, 1985; Masgoret & Gardner, 2003). The research conducted by 

Gardner and his associates implied that students who are integratively motivated for 

learning a FL will be better language learners than those who are instrumentally 

motivated. However, as Ehrman, Leaver and Oxford (2003) point out, integration with 

the target culture and community is not always possible. Other researchers 

(Djigunović, 2012; Noels, 2001) suggest considering other relevant variables, such as 

travel and friendship or language aptitude, language anxiety, and others. Another 

widely used model of motivation is the model developed by Ryan and Deci (2000) 

which distinguishes between intrinsic and extrinsic motivation for learning a FL. 

Intrinsic motivation comes from the individual and refers to doing an activity because 

one finds it inherently interesting or enjoyable, while extrinsic motivation comes from 

outside and refers to doing something because it leads to a clear result, such as a 

reward.  

Even though attitudes and motivation are closely related and frequently 

analysed together, they still present two distinct variables of individual learners’ 

differences. Attitudes play an important role in building motivation, since positive 

attitudes tend to increase the motivation to learn, while negative attitudes have quite 

the opposite effect and decrease the learners’ motivation. According to Chambers 

(1999), attitudes are essentially values that a learner brings to the FL learning 
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experience and are affected by the expected advantages that this experience will bring. 

They are determined by different variables, such as the experience with the language 

and the target community, parental and peer influence and others.  

Several studies have been conducted to research the correlation between 
attitudes and FL learning and acquisition. The majority of them have dealt with 
learners’, while considerably fewer studies have dealt with teachers’ or trainee 
teachers’ attitudes to teaching or learning a FL. Kassabgy, Boraie and Schmidt (2001), 
for example, examined language teachers’ values and teaching-related goals along 
with teachers’ perceptions of job and career satisfaction and rewards. The results 
showed that teachers perceive intrinsic rewards as more important than extrinsic 
rewards. Gursoy’s (2012) study with Turkish trainee teachers investigated prospective 
EFL teachers’ attitudes toward the English language and concluded that the 
participants show mildly positive attitudes towards the English language and a 
stronger instrumental than integrative motivation. In the Slovene context, Bratož 
(2015) focused on primary education students’ attitudes towards learning and teaching 
English and concluded that trainee teachers have moderately positive attitudes 
towards learning English but diverse attitudes towards teaching a FL.  

METHOD 

The aim of the present study is to explore education students’ attitudes towards 
linguistic diversity from a comparative perspective. We present the results of a survey 
conducted at two education institutions from Slovenia and Germany. We first identify 
general attitudes and beliefs related to learning foreign/second languages, then we 
look into the respondents’ motivation for learning additional languages, their levels 
of FL anxiety, and attitudes towards connecting language and culture. And finally, 
since the two institutions surveyed are located in bilingual environments, the study 
investigates the different ways in which environmental factors shape education 
students’ views and attitudes towards linguistic diversity.  

The survey was carried out with the help of an online questionnaire which was 
available through the online application 1KA. The questionnaire consists of three 
parts. In the first part, there is a series of statements with a four-point scale measuring 
attitudes towards languages and multilingualism (ranging from 1 = I completely 
disagree to 4 = I completely agree). The second part consists of 10 questions aimed at 
the use of different languages, as well as attitudes towards languages, whereas the 
final part focuses on the socio-demographic profile of the respondents. The 
questionnaire was pre-tested and afterwards, the statements were grouped into seven 
factors: motivation for learning a FL, attitudes towards learning FLs, attitudes towards 
FLs, beliefs about FLs, attitudes towards connecting language and culture, 
environmental factors, and FL anxiety. 
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The data were analysed using SPSS. Univariate and bivariate descriptive 

statistics were used to analyse the data. The Mann-Whitney U test was used for 

comparing the responses of the two groups. 

The sample comprises 187 students from two different countries: The Faculty 

of Education, University of Primorska, Slovenia (52.4%) and Pädagogische 

Hochschule Freiburg, Germany (47.6%). 84.3% of the students were female and 

15.7% were male. The majority of respondents (96.3%) were first-year undergraduate 

students. The Slovene students were pre-service primary school generalist teachers 

whereas the German students were pre-service primary school English teachers. 

RESULTS AND DISCUSSION 

Students’ use of additional languages 

In the first part of the survey, the respondents were required to provide 

information on their use of additional and FLs in their daily life. 

 

Chart 1. German and Slovene students’ use of additional languages 

When examining the whole population surveyed, as indicated in Chart 1, 

almost all the students in both countries (95.9% in Slovenia and 97.7% in Germany) 

are able to understand at least one additional language well enough to be able to follow 

the news, 100% of students in Germany are able to hold a conversation in at least one 

additional FL, while with the Slovene students the number is slightly lower (84.7%). 
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40.8
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97.7
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17.2
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additional or foreign language well enough…

I can hold a conversation in at least one
additional or foreign language.

I regularly use additional or foreign
languages when watching films/television…

I regularly use additional or foreign
languages for my studies.

I can hold a conversation in two or more
additional or foreign languages.

I regularly use additional or foreign
languages when communicating with…

I’m bilingual (or trilingual).

Germany Slovenia
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The largest discrepancy between the two groups is in their use of additional languages 

for their studies: in Germany, 95.5% of students use FLs compared to 49% of the 

Slovene students. The explanation for this discrepancy can partly be found in the 

profile of the students, as in Germany they are studying to become FL teachers which 

automatically requires them to use a FL for their studies, whereas in Slovenia they are 

studying to become generalist primary school teachers with an optional module of FL 

teaching. The students surveyed come from faculties located in bilingual 

environments so it is not surprising that many of them are bilingual (or trilingual) 

themselves (36.1% of the Slovene and 17.2% of the German students). 

Students’ motivation and attitudes 

We first tried to identify the students’ motivation for learning additional 

languages, their attitudes towards learning FLs, their attitudes towards FLs in general, 

and their attitudes towards connecting language and culture. To measure students’ 

motivation for learning FLs (Table 1), we focused on their instrumental (the first three 

statements) and integrative motivation (the last statement). 

Table 1. Frequency table for motivation variables 

 
Country 

I completely 

disagree 
I disagree I agree 

I completely 

agree 
Mean 

It is important to know 

different languages 

because in this way you 

can communicate with 

more people.  

SLO 2.1% 2.1% 30.9% 64.9% 3.59 

GER 4.6% 1.1% 16.1% 78.2% 3.68 

Those who speak more 

languages have a better 

status in society.     

SLO 0.0% 16.0% 66.0% 18.1% 3.02 

GER 3.4% 18.4% 59.8% 18.4% 2.93 

The knowledge of FLs 

helps you get a better job. 

SLO 0.0% 4.3% 53.2% 42.6% 3.38 

GER 0.0% 2.3% 61.4% 36.4% 3.34 

I really like learning FLs 

and getting to  know the 

cultures related to them. 

SLO 3.2% 20.2% 45.7% 30.9% 3.04 

GER 0.0% 3.4% 39.1% 57.5% 3.54 

 

As shown in Table 1, all the respondents are highly motivated to learn FLs. In 

both countries, the main reason for learning a language is being able to communicate 

with more people, followed by more options of getting a better job, which means that, 

in general, they are more instrumentally oriented. The largest difference between 

students in Slovenia (SLO) and Germany (GER) is in their integrative motivation, 

with German students being more integratively motivated (96.6%, M = 3.54) for 

learning FLs than Slovenes (76.6%, M = 3.04). 
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Table 2. Frequency table and Mann-Whitney test ranks on attitudes 

 
Country negative positive 

very 

positive 
Mean 

Mean 

Rank 

Attitudes towards 

learning FLs 

SLO 14.8% 63.6% 21.6% 3.07 67.95 

GER 0.0% 41.0% 59.0% 3.59 105.14 

Attitudes towards 

FLs 

SLO 13.6% 59.1% 27.3% 3.14 71.61 

GER 1.3% 45.6% 53.2% 3.52 97.80 

Attitudes towards 

connecting language 

and culture 

SLO 10.0% 54.4% 35.6% 3.26 71.44 

GER 2.5% 29.1% 68.4% 3.66 100.45 

 

The Mann-Whitney U test revealed statistically significant differences in 

students’ attitudes towards learning FLs (U = 2063.5, p = 0.000). As indicated in Table 

2, all the German students have positive attitudes towards learning languages (M = 

3.59) when compared to Slovenes (85.2%, M = 3.07). This is also the case with their 

general attitudes towards FLs (U = 2386, p = 0.000). Further more, German students 

perceivestronger connections between language and culture (M = 3.66) than their 

Slovenepeers (M = 3.26), (U = 2334.5, p = 0.000). 

Students’ beliefs 

Another factor we were interested in were students’ beliefs about FL learning.  

Table 3. Frequency table for beliefs variables 

 
Country 

I completely 
disagree 

I disagree I agree 
I completely 

agree 
Mean 

It is hard to learn 
more than one FL 
simultaneously.  

SLO 0.0% 35.5% 54.8% 9.7% 2.74 

GER 5.9% 49.4% 42.4% 2.4% 2.41 

Learning FLs in 
early childhood has 
a negative impact   
on the learner`s 
mother tongue. 

SLO 18.8% 59.4% 19.8% 2.1% 2.05 

GER 37.5% 56.8% 4.5% 1.1% 1.69 

You can only learn  
a FL well if you  
start learning it                  
in childhood. 

SLO 8.5% 61.7% 23.4% 6.4% 2.28 

GER 8.1% 64.0% 22.1% 5.8% 2.26 

If you speak more 
languages, it is 
easier to learn              
a new one. 

SLO 1.0% 22.7% 60.8% 15.5% 2.91 

GER 1.1% 13.6% 51.1% 34.1% 3.18 
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As we can see from Table 3, both Slovene (76.3%) and German students 

(85.2%) strongly believe that it is easier to learn a new language if one already speaks 

more languages. We observed some differences their belief that learning a FLin early 

childhood has a negative impact on the learner`s mother tongue. Although all the 

students mostly disagree with this statement, there were 21.9% of Slovene students 

(compared to only 5.6% of German students) who believe this to be true. 

The Mann-Whitney U test revealed three variables with statistically significant 

differences between the groups. As we have already shown, Slovene students perceive 

learning more languages simultaneously as more difficult compared to Germans (U = 

2976, p = 0.002). More Slovenes (compared to Germans) also stated that, in their 

opinion, learning FLs in early childhood has a negative impact on the learner’s mother 

tongue (U = 3055, p = 0.000). And finally, more Germans agree with the idea that the 

more languages one speaks the easier it is for that person to learn a new one compared 

to Slovenes (U = 3344, p = 0.005).  

FL anxiety 

One of the aims of the study was also to analyse the students’ FL anxiety levels. 

Table 4. Frequency table for FL anxiety 

 
Country 

I completely 

disagree 
I disagree I agree 

I completely 

agree 
Mean 

When I speak in                

a FL, I`m always 

afraid of making 

mistakes. 

SLO 2.1% 16.8% 53.7% 27.4% 3.06 

GER 7.1% 61.2% 27.1% 4.7% 2.29 

When I have to 

speak a FL, I 

usually get nervous. 

SLO 3.2% 24.5% 48.9% 23.4% 2.93 

GER 10.6% 63.5% 24.7% 1.2% 2.16 

Even if I don`t 

speak a FL 

perfectly, I 

somehow                 

manage to 

communicate              

in it.  

SLO 1.1% 5.3% 70.2% 23.4% 3.16 

GER 2.4% 2.4% 61.9% 33.3% 3.26 

I enjoy 

communicating              

in a FL. 

SLO 7.2% 19.6% 57.7% 15.5% 2.81 

GER 0.0% 1.1% 50.6% 48.3% 3.47 

 

 

Table 4 shows that 81.1% of Slovene students have a great fear of making 

mistakes in a FL (M = 3.06), where as 68.3% of German students do not worry about 
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mistakes (M = 2.29). 72.3% of Slovenes reported that they usually get nervous when 

speaking FLs (M = 2.93). On the other hand, 74.1% of German students do not get 

nervous when speaking another language (M = 2.16). Both Slovene (93.6%, M = 3.16) 

and German (95.2%, M = 3.26), agreed with the statement that even if they do not speak 

a language perfectly, they still manage to communicate in it. And 98.9% of German (M 

= 3.47) and only 73.2% of Slovene students (M = 2.81) enjoy communicating in a FL. 

The Mann-Whitney U test confirmed the differences between the German and Slovene 

students in terms of FL anxiety (U = 1717, p = 0.000). 

ENVIRONMENTAL FACTORS 

An important aim of the study was to identify the role environmental factors 

play in the students’ attitudes towards linguistic diversity. We were especially 

interested in what way their friends, their parents and the society they live in influence 

the students’ attitudes towards linguistic diversity.  

Table 5. Environmental factors 

 Country 
I completely 

disagree 
I disagree I agree 

I completely 

agree 
Mean 

It is better to live in          

a multilingual than  

in a monolingual 

society. 

SLO 1.1% 17.9% 57.9% 23.2% 3.03 

GER 1.2% 9.4% 61.2% 28.2% 3.16 

My 

parents/caregivers 

consider the 

knowledge of FLs 

very important. 

SLO 2.1% 18.6% 53.6% 25.8% 3.03 

GER 2.3% 10.2% 55.7% 31.8% 3.17 

I prefer to hang out 

with people who 

speak my language. 

SLO 4.3% 26.6% 47.9% 21.3% 2.86 

GER 5.9% 56.5% 32.9% 4.7% 2.36 

More languages in              

a society means  

more problems. 

SLO 20.6% 59.8% 17.5% 2.1% 2.01 

GER 25.8% 64.0% 10.1% 0.0% 1.84 

 

Table 5 shows that 81.1% of Slovene students (M = 3.03) and 89.4% of German 

students (M = 3.16) believe that it is better to live in a multilingual society. Their 

parents mostly consider the knowledge of FLs very important: 79.4% of Slovene 

students (M = 3.03) and 87.5% of German students (M = 3.17) agree with this. On the 

other hand, 69.2% of Slovene students prefer to hang out with people who speak their 

own languages (M = 2.86), whereas 62.4% of German students disagreed with this 

(M = 2.36), indicating that Germans are more open towards other languages and 
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cultures as compared to Slovenes. This was also confirmed with the Mann-Whitney 

U test, which showed statistically significant differences between the two groups (U 

= 2580, p = 0.000).  

CONCLUSION 

As teachers play a significant role in developing learners' attitudes towards 

different languages, it is worth investigating the ways practicing and trainee teachers 

themselves feel towards languages and language learning. This paper was therefore 

aimed at analysing future teachers’ attitudes towards different aspects of linguistic 

diversity. In addition, by analysing the attitudes of students from two different 

countries, we were able to explore the differences in attitudes also from a cross-

cultural perspective. 

The results of the study presented in this paper show that both the Slovene and 

German respondents are highly motivated for learning FLs. We can see that students 

in both countries are predominantly instrumentally oriented, with German students 

also showing slightly stronger integrative orientation compared to their Slovene peers. 

Nevertheless, there are also differences between the two groups of students in terms 

of their attitudes. Compared to their German peers, Slovene students exhibit less 

positive attitudes towards FLs and learning FLs. Even more importantly, they show 

significantly higher levels of FL anxiety than the German students. As we have 

already noted, these results were expected considering that German students are 

trainee specialist language teachers while Slovene students are future generalist 

primary school teachers with a special qualification to teach English to young learners. 

As Bratož (2015) points out, the question of attitudes towards teaching and learning a 

FL takes on a substantially different form when associated with the profile of the FL 

teacher. Unlike specialist language teachers who are usually highly motivated to study 

languages, primary education teachers may have more or less positive attitudes 

towards learning a FL which was also reflected in the results of our study. 

With respect to the environmental factors which influence their attitudes 

towards linguistic diversity, we could see that both groups generally agree that it is 

better to live in a multilingual than in a monolingual society. One possible explanation 

for such overtly positive attitudes could be related to the fact that both groups study 

at institutions located in bilingual areas. It is also clear from the results that both their 

parents and friends have a positive influence on their attitudes, although especially the 

Slovene students also expressed the opinion that they prefer to hang out with people 

who speak their own languages. 

It is also worth noting the limitations of the study. As already mentioned, the 

differences between the two groups may partly be attributed to the fact that although 

both groups of students are future primary school teachers who will be teaching 
English in primary school, the German students are essentially language teachers 
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while the Slovene group are generalist primary school teachers who are enrolled in an 

extra module which will allow them to teach English at the basic level of primary 

school. Secondly, the study is a small-scale research which is exploratory in nature 

and does not represent the population of students in the two countries. 

In conclusion, there are a number of implications for future research in the area 

of attitudes towards linguistic diversity. One possible line of enquiry would be to 

explore the ways in which the cultural environment influences the different 

participants’ perceptions and beliefs related to plurilingualism and multilingualism. 

Another aspect worth investigating is the attitude of trainee and practicing teachers who 

are not directly involved in language teaching, especially considering the scope of 

developing plurilingual competence which goes beyond the learning of a specific FL.   
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СТАВОВИ СТУДЕНАТА ПЕДАГОШКИХ НАУКА                                                   

ПРЕМА ЈЕЗИЧКОЈ РАЗНОЛИКОСТИ ИЗ МЕЂУКУЛТУРНЕ 

ПЕРСПЕКТИВЕ 

Резиме 

Савет Европе препознао је у развоју образовне језичке политике промоцију 

језичке разноликости као један од кључних европских циљева и  стога наглашава 

наставу и ширење језика држава чланица ЕУ. Развој вишејезичких компетенција 

укључује, између осталог, формисање позитивних ставова према страним / другим 

/ додатним језицима. Претпоставља се да наставници играју важну улогу у разви-

јању става ученика према страним / другим језицима и могу да имају значајан утицај 

на њихова уверења. Стога је главни циљ ове студије да из међукултурне пер-

спективе идентификује и истражи ставове студената педагошких наука према раз-

личитим аспектима вишејезичности. Представљамо резултате истраживања спро-

веденог на две различите педагошке институције из Словеније и Немачке. Поред 

општих ставова и уверења у вези са учењем страних / других језика и вишејезич-

ности, истраживање се бави мотивацијом испитаника за учење додатних језика и 

њиховим ставовима према повезивању језика и културе. Коначно, с обзиром да 

суинституције у којима је спроведено анкетирање смештене у двојезичком окру-

жењу, ова студија истражује различите начине на које фактори животне средине 

формишу ставове студената педагошких наука према вишејезичности. Резултати 

указују на прилично сложену слику ставова и уверења испитаника.  

Кључне речи: ставови према страним језицима, вишејезичност, језичка 

политика, страни/други језици.  

 


